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Abstract
This article presents a selected view of a research project developed in Brazil. The focus of the 
project was to investigate the modus operandi of 18 NGOs (Non-Governmental Organizations) 
and their relationship to the development of educational curricula and practices in music. Further, 
it provides an analysis of NGOs as an opportunity to learn alternative pathways for teaching and 
learning in music education. A methodology based upon notions of “place-centered education” 
(Gruenewald & Smith, 2008) was used as a tool to “sense making” as well as to address the 
interaction with the drastically different propositions observed in three major cities in the country; 
namely Salvador, Rio de Janeiro and Porto Alegre. Interviews, observations, and audio-video 
documentation helped form a picture of how initiatives to educate in and through music can be 
powerfully divergent in their modes of production, but interestingly connected in their emphasis 
upon 1) self-generated knowledge; 2) intersections between local musical-cultural practices and 
global aesthetic needs; and 3) politically conscious music education leadership; 4) pedagogical 
practices situated inside a larger social framework. The article concludes by offering a conceptual 
model that places the possibilities encountered in this “third-sector.”

Keywords
alternative models, complex critical pedagogy, non-governmental organizations, place-based 
education

This study investigates Non-Governmental Organizations (NGOs) as conceptual and actual envi-
rons where an education in and through music can be practiced. Two questions framed this inquiry, 
namely: What opportunities and pathways for teaching and learning in music education can NGOs 
provide? And, in what ways current NGO practices may inform alternative conceptualizations for 
an education in and through music?
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While much is and can be done through the institutional structure of schools, schooling can 
at times discourage socially and culturally pertinent practices. In music education, “schooled” 
practices such as the large ensemble model, most prevalent in the US, are experiencing growing 
critique (Benedict & Allsup, 2008; Williams, 2011) and even “informal” practices have fallen 
under careful scrutiny, particularly as they become institutionalized as in the case of Swedish 
schools (Georgii-Hemming & Westvall, 2010). Further, we know that “a host of negative beliefs 
and behaviours toward music in formal schooling, among both learners and teachers, which pose 
serious challenges for music education and which innovations in policy and practice have had 
limited success in overcoming” (Lamont & Maton, 2010). The challenging reality of school 
structures is increasingly apparent in today’s market-compelled educational environment, where 
high-stakes formulations of assessment and accountability often drive instruction design and 
delivery (Ball, 2003; DeBray-Pelot & McGuinn, 2009; Schmidt & Robbins, 2011). This occurs, 
I argue, not because schools are ideologically opposed to dissenting or alternative modes of 
knowledge production or learning practices, but simply because they know not how to behave 
outside the realm of autarchic norms. That is, schools require a hierarchic structure where rela-
tionships based upon autonomy are often suppressed. And while not all schools are alike, we can 
assert with some confidence that schooling is differently experienced by the affluent and the 
impoverished (Spring, 1998). Thus, urban and rural schools in the US and many Asian countries 
experience inequality of resources and large levels of segregation (Leonardo & Hunter, 2007), 
and urban periphery schools in South America and Africa, as well as throughout Europe, are 
often plagued by diminished opportunities, scarce resources and lessened local autonomy 
(Halsinger & Jacob, 2008).

Given these challenges, the question of the role and place of NGOs as a social–cultural–
educative space has invited and fostered alternative visions for democratic practices as educa-
tional ends, while offering a mean for the stratification of educative pathways (see Bloch & 
Borges, 2002; Hailey & James, 2002). Once NGOs already make musical practice and thinking 
available – particularly to underserved populations – it seems only pertinent to carefully explore 
their viability, prudent to examine the potential for democratic practices within it (Woodford, 
2005) and logical to entertain how they may offer models that work divergently from and might 
attenuate the strictures of schooling.

NGOs are present throughout the globe but are particularly significant to the educational eco-
system of emergent nations. There, NGOs function not only as a synergic force between communi-
ties and their members, but also, and perhaps most importantly, as an impetus toward educational 
adaptation as a key component in addressing the divergent needs of diverse constituencies.1 The 
elements that often characterize NGOs – capacity to identify local needs and “realities;” generate 
adjustments and weighing alternatives – can also serve as patterns to be used in structured organi-
zations, providing inside–out change while attending to State, or outside–in, mandates. As such, it 
is clear that NGOs do not work against schools but offer a distinct capacity that warrants continued 
in-depth analysis.2

This study extends a nascent but active area of research (see Carvalho, 2005; Hikiji, 2006; 
Kleber, 2006; Reiter, 2009; Weiland, 2010) highlighting the contributions of NGOs to an education 
in and through music that is socially just, democratic minded and culturally pluralist. Thus, the 
following pages present NGOs from an integrative standpoint – living at the intersection between 
cultural, social, and educational development – and thus beyond para-governmental descriptors 
(Crawford, 2002) or the late 1980s vision for non-profits (Drucker, 2001). The article is organized 
in three sections: The first introduces NGOs as a construct, details the appropriate literature, and 
situates NGOs in the context of Brazil. The second outlines the research methods used and 
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introduces the data in the form of three narratives that represent the diversity of practices found. 
The final section presents a discussion and outlines implications. The data and analysis reveal 
conceptual and practical ways in which music education and cultural development fields interact, 
pointing to innovative understandings of what it might mean to educate musically.

Situating the NGO: Structure and purpose
Non-Governmental Organizations can be easily recognized across the globe, as entities addressing 
social, communal, economic and educative needs of the citizenry (Gordenker & Weiss, 1995). 
NGOs function as a joiner between two existing but insufficiently capable entities; namely, the 
State and Private enterprise. This “third sector” (Szazi, 2005) was nascent from the recognition that 
the State is often an insufficient provider for the complex requirements of growingly diverse popu-
lations; while private enterprise is focused and consequently inequitably distributes resources. 
NGOs, therefore, have been particularly successful in places where governments recognize the 
need for social welfare or where industry is significantly conscious or economically incentivized 
to work in tandem with social-cultural-educative organizations. Once NGOs are most successful in 
merging local understandings and networking a system that fortifies their adaptability and connects 
them to larger trends, they have a greater chance of impact in places where change dynamics tend 
to be the constant in socio-political environments; in simpler terms, where adaptability is required 
NGOs tend to be more efficient than government and more civic minded than corporations (United 
Nations, 2010).3

NGOs have played a vital role in affecting governmental policy and public opinion on social, 
cultural, economical, and political issues for over 150 years – for instance, the British and 
Foreign Anti-Slavery Society was formed in 1839 and the international Committee of the Red 
Cross in 1863. The substantive role that civic engagement can play and the increased legitimacy 
it can bring to development has not gone unnoticed, even by quite conservative institutions: 
“The World Bank recognizes the important role that nongovernmental organization play in meet-
ing the challengers of development and welcomes the opportunity to work with civil society” 
(World Bank, 2010).

While the definition is somewhat simple, the functions, structures, and purposes of NGOs are 
quite complex and varied. Mittman (1998) sees NGOs divided into the following categories: 1) 
relief and welfare, 2) technical innovation organizations, 3) public service contractors, 4) popular 
development, 5) grassroots development organizations, and 6) advocacy groups and networks. The 
World Bank, on the other hand, sees two kinds of NGOs: Operational, which works to implement 
projects, and Advocacy, which attempts to support a cause by influencing policy; the role of NGOs 
filling Amicus Curiae briefs4 is one legal area where participation and advocacy are increasing 
(Dupuy & Vierucci, 2008).

NGOs are focused on sustaining a mission, while often valuing participation development, 
and maintain an human locus that characterizes them not only as organizations for learning but 
also as learning organizations (Bloch & Borges, 2002). NGOs, according to Hertel (2010), 
“walk a fine line between principle and pragmatism” (p. 178). Mittman (1998) argues that 
NGOs are “well-positioned to tap into local energies, utilize local capacities and provide an 
outlet to accurately represent the needs and priorities of the communities in which they work” 
(p. 2). Hamond (in Clifford, 2002) offers that “the combination of global media, new technolo-
gies, and altruistic NGOs may soon empower the have-nots of the world, bring them ‘simple 
justice’ by creating a ‘radical transparency’ in which no contentious action would go unnoticed 
and unpublicized” (p. 124). While my working sphere is focused on music education, it is 
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important to note how NGOs have become a force toward change, as well as how the larger 
structure for civil engagements has had significant implications into the realm of arts education 
(Carvalho, 2005; Goldbard, 2009).

NGO capacity is built by doing quality work, serving the community, and involving stakehold-
ers, but also by sharing knowledge, developing personnel capacity as well as much patience and 
respect (Scherer-Warren, 1999). Capacity is built both at the micro level, by attending to the 
needs, desires and opportunities in local communities, and at the macro level, by learning how to 
master the language of grant writing, developing organizational partnerships – including with 
community centers, schools, civic organizations, and social networks (Silva, 2001; Sousa, 2009). 
However, capacity building presents various challenges including those that impact the ethical 
stance of NGOs.

Challenges
The NGO configuration has been so successful, it has developed to such an extent that ethical 
issues also began to emerge (Bailey, 1999). In fact, several scandals have involved malfeasance 
and the appropriation of communal ingenuity and good will. Many NGOs have also been plagued 
with shortsightedness of investments and have experienced a process of commoditization – where 
new projects are fetishized and must be “marketed” and “sold” according to the discourse du jour 
(Montaño, 2002).

Bebbington, Graham, Prager, Davis, and Riveros (1993) address how larger NGOs in particular 
have misrepresented local needs and interests. Schmale (1993) asks for caution against a new 
development myth which attempts to sell the unlimited potential embedded in NGOs. Fowler 
(1997) actually argues that NGOs have a “limited capacity to learn, adapt and continuously improve 
the quality of what they do” (p. 64). In music education, Kleber (2006) places the NGO as a con-
cept within the “knowledge economy” and highlights the “significant offer of musical practices 
connected to the rescue of youth in exclusionary environments and situations” (p. 94), but cautions 
that this “emergent field” requires rigorous and pervasive empirical research. Indeed, as Kerr 
(2005) articulates, “project directors [in NGOs] can only guarantee continued budgets from their 
donors if they provide fairly concrete indicators of success, normally within a system of annual 
audits. In such a system, success can only be easily audited through concrete achievements” (p. 
254) and these “concrete” elements often lack in terms of their educational aims, cultural validity 
or social meaning. Clearly, NGOs also have to work hard at learning.

Nevertheless, NGOs are often in the position to offer governments and partners accurate and 
representative information about the priorities, needs and capacities of communities with whom 
they work. They often make visible the “primacy of the personal” helping to break cycles of domi-
nance and invisibility. Further, risking a frame that is not “sufficiently” skeptical, I argue that the 
challenge and possible pitfall with the nascent NGO scholarship in music education is not “to 
impose an ungrounded optimism on a complicated reality” (Goldbard, 2009, p. 111), but rather 
present the complexity that pertains to this realm, while not shying away from arguing its 
potential.

The Brazilian case
In Brazil, NGOs are said to embody an ecological complexity that has had a significant impact 
upon the paradigm of centralized production of education – the warehouse model of information 
and learning distribution often leading in schools and universities – offering a centrally-funded but 
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educationally-decentralized model (Castells, 2000; Fernandes, 2002; Kleber, 2003; Landim, 2002). 
In general terms NGOs are “autonomous non-profit and non-party/politically-unaffiliated organi-
zations that advance a particular cause or set of causes in the public interest” (see www.ngo-mon-
itor.org). In Brazil – as their counter-parts in other segments of South America, Africa, East Asia, 
and Australia – NGOs use education in and through music as a tool strengthening the relationship 
between “culture [and education] and the very pragmatic and practical issues of sustainability, and 
the improvement of human conditions” (Eskamp & Gould, 2000, p. 4).

Another important element that the work of NGOs in Brazil makes quite clear is the disqualifi-
cation of “deficit” models5 that present certain populations as either incapable or unwilling to 
engage with meaningful learning. My experiences in all 18 sites, and all three cities, unearthed 
deep-seated cultural values placed on education. The understanding of the clear value of learning 
was evident, even if manifested by different means; findings similar to those of Oliveira (2003) and 
Kleber (2006). This is quite significant, particularly in face of the extreme poverty and patent ine-
quality present in most of these communities (Perlman, 2010). This of course is also of interest to 
developed countries, as argued above, where populations in the “inner-cities” or in underserved 
peripheries have a similar “segregated” relationship with the state, lacking access to its economic, 
social and educational opportunities.

In Brazil, many NGOs have latched on to the emerging notion of “popular education” which has 
grown and is now becoming established; presenting even degree offerings at institutions of higher 
learning (Esteban, 2007; Paiva, 1987; Paludo, 2001). Educação Popular acknowledges the spe-
cific issues and needs of working class populations and of the working poor, and their relationship 
with schooling. In many ways, educação popular highlights the manner in which concerns with 
learning styles, for example, can mask broader and more detailed investigations of how culture, 
race, and social economic status impact learning and consequently teaching (Yudice, 2003).This is 
particularly significant in the periphery (periferia) as these are spaces of “state abandonment, and 
strongly marked social prejudice”; spaces that are “literally and conceptually ‘out of the way’” 
(Pardue, 2008, p. 63).

Regardless of the educational orientation, NGOs in Brazil are invariably creative and disrup-
tive, in many cases efficient, and often an educationally productive form of civil interaction. They 
bring cultural, social, health, and educational alternatives to areas where the normalized realm of 
government is absent, ineffective, or insufficient (such as in Brazilian slums, the favelas) as well 
as in areas where innovative modes of production – including musical production – would other-
wise not exist. They provide a social fabric that aids and perhaps sustains the growth of a non-
formal economic force largely depend upon creative entrepreneurship (see United Nations, 2010). 
Such entrepreneurship, I argue, simultaneously has an impact upon and is fomented by educative 
practices that are foundational and critical, localized and global, tradition-based and innovative, 
comforting and risky. This structural complexity can and at times is transported into the realm of 
music, and thus of interest to music education at large.

Method
A methodology based upon place-centered education (Gruenewald & Smith, 2008) was used to 
interact with the drastically different propositions observed in three major cities in Brazil; namely 
Salvador (2.5 million), Rio de Janeiro (12 million, metro area) and Porto Alegre (1.4 million). 
Interviews, observations, and audio-video documentation served as the main sources of data. The 
stake-holders were students/participants, teachers, leaders, and administrators in each of the NGOs. 
Data were coded and analyzed for themes and patterns using nvivo software.
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Place-based education is not new and has a strong tradition in cultural studies. In the US, the 
Foxfire Project in the 1970s is a significant precedent as is the Annenberg Rural Challenge, which 
kept some of the same methodology throughout the 1990s. A mainstay of the process is a concern 
with the identification of local divergence in relation to wider similarity (Cummins & Sayers, 
1995). Place-centered methodologies “analyze how economic and political decisions impact par-
ticular places” (Gruenewald, 2003, p. 623), but further provide an imprint on how artistic endeavor 
is an integral part of such processes (Haas & Nacthigal, 1998). Moreover, place-based education 
coalesces with critical pedagogies (Freire, 1985; Giroux, 1981) in establishing that culture is una-
voidably nested in ecological systems (Bowers, 2001).

Being that a central aim of this article is to understand the possibilities of NGOs in music educa-
tion at large, and to offer a set of conceptual ideals via the data, a portraiture approach within a 
narrative paradigm was also appropriate as it creates an aesthetic, informational, and phenomeno-
logical account of three locales; critically and succinctly providing insight into the complexity of 
these places. Further, the process of creating a “portrait” (Connelly & Clandinin, 1999) of these 
NGOs is in synergy with a place-centered structure, addressing difference and similarity within a 
complex whole, while highlighting the impactful manner in which “knowing is locally, socially 
and temporally situated” (Barrett & Stauffer, 2009, p. 22).

The narrative account shaping the data presented in this study then aims to “prick the con-
sciousness of readers by inviting a reexamination of the values and interests undergirding certain 
discourses, practices and institutional arrangements” (Barone, 2000), while keeping in mind 
“both the socially constructed nature of reality and the situational restrains and constrains that 
shape inquiry” (Barrett & Stauffer, 2009, p. 20). In order to do justice to such high expectations, 
while attending to the limits of any article, a “critical events” framing was used. Webster and 
Mertoba (2007) offer that, “an event-driven approach to research is a mechanism to dealing with 
large amounts of data” (p. 172). In this way, the three short narratives that follow are critical in 
that they have “the right mix of ingredients, at the right time and in the right context” (Woods, 
1993, p. 102). Further, once this research project had looked at 18 NGOs, gathering over 30 hours 
of interviews, over 100 hours of observations and 35 hours of activity-centered audio-video 
recording, a “critical events” approach became essential. Interviews always followed a semi-
structured format (Seidman, 1991), and were all recorded and conducted with NGO leaders, staff 
and teachers. I observed a variety of settings involving classrooms activities and workshops, 
meetings, as well collaborative and planning sessions. Audio-video recording was done of selected 
lessons, rehearsals, and presentations.

After using axial coding and relating emergent themes to one another (Charmazz, 2006) catego-
ries and patterns such as adaptability, comfort and invention emerged as highly recurrent and delin-
eated the three portraits we see here. The narratives below are/were “events” that profoundly 
impacted me as a researcher, but they also critically inform, as exemplary narratives, the concepts 
I ask the reader to consider in this article. Lastly, as the research on NGOs has been lean within the 
international music education arena (see Weiland, 2010), these events present needed exemplary 
variation while offering depth of the conceptual analysis that weaves them together.

The researcher and the sites
As a Portuguese native-speaker living in the United States for 15 years, I was able to address ques-
tions as well as participate in unmediated discussions in the NGOs with which I engaged – my 
identity was also significant in the maintenance of a subsequent, 3-year research project now 
focused on five Brazilian cities. The gatekeepers who helped me gain access to the NGOs in the 
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three cities were essential to the candid nature and consequent depth of communication captured 
by the study. As established members of these communities, they generously facilitated what is 
often gained only through extensive interaction, that is, the trust of participants and the unguarded 
discourse of key individuals. Thus, the 2 months spent on site, while not sufficient to present a view 
of the development of the work of these organizations over time, offered an appropriate cross-
sectional sample of their structures, practices, restrictions, and evolving plans.

The structure and scope of the NGOs investigated for this study varied drastically. One NGO, 
for example, had several paid employees and was run by a former city legislator – working 
toward the first national conference on criminality with the charge to initiate a constitutional re-
envisioning of the Brazilian penal code. Another involved 22 participants in a small periphery 
town in the outskirts of a metropolitan area and was led by two college students, 19 and 20 years 
of age, respectively. Several of the NGOs had their headquarters in the midst of the over-crowded 
inhabitation of Favelas, while others functioned inside public buildings in the midst of middle-
class neighborhoods. The 18 sites were selected for their variability and accessibility, offering a 
purposeful sample of the field (Creswell, 2003). As delineated above, the three sites here pre-
sented were selected as they offer a representation – conceptual and practical – of the main 
themes uncovered by the study.

Linking design and construct
Starting with the notion that “places are ongoing accomplishments produced through transaction 
and relation that cross their borders” (Nespor, 2008, p. 480), it is important to note how place-
centered notions serve as an appropriate metaphor for investigation: doubling as a methodology 
and a conceptual/practical element in the investigation of NGOs. The key issue here is a continuum 
or a relationship between places as ideological and geographic stability, and places as environs 
where individuals can “re-write” the realities they have experienced; even if momentarily.

This dynamic relations between a geographic site (stable) and an environment (in flux) is sig-
nificant as I have extended conceptions of place-based (Gruenewald, 2003) into place-centered 
education, emphasizing the manner in which adaptability and transitivity are essential elements, 
particularly when analyzing NGOs. Lastly, this adaptation brings to the fore Janssen’s (2001) cau-
tionary which highlights that synergistic approaches to organizations should not focus on simple 
identification of best practices and their transportation into new context. Since every transportation 
must in a sense create a “translation” – an adaptable variable that ever so slightly re-settles the 
approach and creates variations – the conflation between narrative and the conceptual framework 
offers not models but events which provide sufficient insight for needed comparisons of similarity, 
while inviting the readers to engage in their own processes of transferability (Lincoln & Guba, 
2000).

Portraits of three NGOs

A place of adaptability
Arriving in Salvador for the first time, I was late. The student from the federal university who was 
waiting to take me to a program called Bagunçaço (which could be translated as a “big mess”) tells 
me that the trip will take 1.5 hour by bus. We call the director informing him of the problem and 
inquiring if we should reschedule. He tells me to come in anyway. My chaperone had never gone 
to the area except by bus, so after some deliberation our cab driver thinks he knows where we are 

 at FLORIDA INTERNATIONAL UNIV on August 8, 2013ijm.sagepub.comDownloaded from 

http://ijm.sagepub.com/


8 International Journal of Music Education 0(0)

headed. After 35 minutes we arrive. Well, we are close, still having to walk several blocks as the 
cab will only take us so far. We are in the midst of a highly dense periphery area, a favela, where 
the average family earnings are based on minimum income; an area not unusually deemed “dan-
gerous” by outsiders.6

The physical space where this NGO functions was gained by what the director calls a “musical 
invasion.” It remains uncertain to me what its legal status is. As he explains:

We had no place to work after starting our program at my own house. We were growing, the community 
was interested and this building was vacant. So, we got the community together, called the local authorities, 
contacted the media and “invaded” the building, claiming it for our project.

This “invasion” can be traced to the familiar sociological notion of autoconstruction (autocon-
strução), where in the scarcity and deficiency of public policy for urban development, periphery 
inhabitants develop their own building projects and plans, often in “circumstances of marginal-
ity,” thus bypassing official permit systems (see Holston, 1991). As their work progressed, vari-
ous corporations sponsored restorations that have left the NGO with 6 rooms, a library, and a 
studio.7

The NGO serves as a center for music in the community: with lessons, various percussion 
groups, and a makeshift TV station – called TV Lata (trash TV) – that streams on the internet the 
work of the NGO and of its participants and students. The main educational concept is centered 
upon multi-age percussion groups that construct their instruments out of garbage. The pedagogy 
involved in this project focuses on the exploration of local materials (musical and otherwise) and 
the transformative power of purposeful education. In other words, an education that connects stu-
dents to music-making by challenging them to transform their own environments (figuratively and 
literally), while betting that economic viability depends on their capacity for adaptation. As stu-
dents construct instruments, they discuss issues of formation of timbre and texture, conceptions of 
ensemble and collective sound, but the practice is anchored on what I called earlier a social and 
culturally pertinent education, where music’s intrinsic goals are in tandem, or in fact, indistinguish-
able from social, communal and economic aims achieved through music making. That first after-
noon a group of seven young girls (aged 9 to 11 years) took me to a room in the back of the NGO 
and shared with me an arrangement they had made of a locally popular song. As an older boy (14 
years old) tries to organize their playing, “helping” them (eu vou ajudar), they laugh, play once, 
and then proceed to “shoo” him out of the room: “you never played (tocou) with us . . . what is this 
now?!” As the boy looks on, hands on his waist, the young girls play a variation on a maracatu 
rhythm (puxada) and sing, imitating a mature sounding voice. As one of the drums falls apart they 
talk about how to put it back together, tracing back a learned process and explaining, as much to 
themselves as to me, how the drum was built.

Bagunçaço’s innovative proposal, bridging music-making, environmental change, and local 
entrepreneurship, has provided visibility beyond the borders of Salvador; even abroad. Music has 
been the manner in which several of these youth have crossed the line between local poverty and 
cosmopolitanism – a juxtaposition I imagine difficult to reconcile. And yet, this local/global relation 
seems to be quite common at times. In fact, as I was introduced to the young man (17 years old) 
editing the work of TV Lata, he, with some glee, promptly introduces me to the young woman at his 
side. This young American, I am told – an undergraduate student at a prestigious US university – 
will be “interning” for the next 3 weeks at Bagunçaço. Speaking eloquently, as much to me as to her, 
the young man articulates the purpose of the group in musical terms, but quickly moves to explain 
the manner in which the NGO has a social agenda:
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What we need, and do here is to create a space. We come here and we see that there are opportunities and 
we have access, you know. We start learning on our own and with the people in the group . . . and there is 
a sense of attachment that takes place.

This understanding, very much in tandem with place-centered notions, allows youngsters to 
leave communities with models and ideas in their heads that can be transferred into a wider world, 
but also offers a pathway back into their communities; a post-colonial sense that we can return to 
places of origin, and that local engagements can be powerful culturally and sustainable economi-
cally. As the same young man concludes:

It [the program] is somewhat open between recreation and learning . . . and that gets people to come back. 
If you look at the interns and teachers who are here, they have gone through the program. They have been 
out and returned. There is something here. We learn to be with each other. The music is part of it, of course, 
but it is only part . . . it is a way into the world that we usually have no access.

NGOs can offer the space where the quotidian can be “elevated,” bringing “lived experience to 
status of a concept and to language.” Participants of Bagunçaço seemed to be aware of this, trying 
to change and adapt “the homogeneity and repetitiveness of daily life” into engagements, musical 
or otherwise, that point them toward and represent, “the space and agency of transformation and 
critique” (Roberts, 2006, p. 67). This functions as a cultural category of the “everyday” (DeNora, 
2000) where a “social and experiential space” is created and “relations between technology and 
cognition, art and labour are configured and brought to critical consciousness” (Roberts, 2006, p. 
13). What these students seem to be attempting is a space where “out of the silence and incoher-
ence emerges an attentiveness to what remains hidden or partially disclosed or seemingly meaning-
less” (p. 19). There is a not simply and “active” listening that takes place here, but a pro-active 
listening; one that incites participation but also, and perhaps more importantly, transformation, 
adaptation, remixing (Schmidt, 2012).

We left the NGO at about 9 pm in total darkness. Sitting in chairs on the front lawn waiting for 
us were a couple of women from the community. Immediately they enlisted a few young men to 
take me to the nearest cab station. We walked for half an hour through an incessantly alive neigh-
borhood, where private and social life spilled into each other. Streets marked by economic chal-
lenges, by dilapidation at times, but also by entrepreneurship and by complex adaptation; a mirror, 
in fact, of the 5 hours I had just experienced at Bagunçaço.

A place of comfort
Orquestra de Flautas Villa-Lobos functions both inside a municipal public school8 and an NGO. 
While the school provides space for the program, the NGO brings in the structural-logistic support 
that carries many of their activities. As with many NGOs resources are gained via the submission 
of “projects” directed at editais. Editais are public funding mechanisms that function at the local, 
state, as well as federal levels, where government delineates cultural and educational aims, distrib-
uting moneys according to open criteria and evaluation systems. Any licensed organization can 
compete for these allocations. While private enterprise is also an important source, governmental 
monies are intensely sought after and highly competitive in Brazil. Developing inter-organization 
relationships is therefore desirable. Barringer and Harrison (2000) acknowledge this fact, high-
lighting advantages that vary from shared risks and competencies to mutual learning and develop-
ment of new services or products.
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Villa-Lobos presents an impressive music program where musicianship skills are developed 
mixing Western training in traditional instruments and what I would call a collective learning 
pedagogy; fostered through rehearsal environments that are a mix between the apparently chaotic 
and the extremely efficient. One of the several rehearsals I observed had three cellos, two guitars, 
six violins, 12 soprano recorders and eight alto recorders, a rapper on the microphone and six per-
cussionists. Two teachers were working simultaneously with this group, in which, with the input of 
the students, the original piece was undergoing an aural process of arranging. Music-making inter-
spersed informal in-the-moment interactions with shared decision-making and planned goals.

The director of the program is highly regarded in the city, and an inspiringly articulate entrepre-
neur and pedagogue. Her recent connection with the director of the NGO – who at the time was the 
president of “the network,” an organization comprising the 400 plus NGOs currently functioning 
in the city of Porto Alegre – exemplifies the manner in which music is taken seriously as a social 
good, as a resource, and as a pedagogical practice that goes beyond musical literacy building or the 
strengthening of “soft skills” (Coleman, 1988; Nye, 2004).

On one of the days I spent with the coordinator for educational issues, he took me around a 
couple of sites in the neighborhood where the NGO is active; a periphery area of great and obvious 
need. He took me to the kitchen of one project where afternoon snacks were about to be served. 
Before the mass of students entered the room, we had Yuka cake served out of huge baking sheets, 
and sat to talk. Amidst the complex understandings he articulated, the notion that NGOs reach 
areas in which “public power” is absent; meaning the arms of government reach that provide the 
basic elements for engagement in full citizenship. Most importantly, he spoke of his own interac-
tion with music and the young children they serve:

Music is a very important instrument for me. The first time I started interacting with these children, I came 
in assuming that a developmentally appropriate instructional plan would carry through. Then, I was faced 
with the discovery that some of these children come from social realities in which self-concept is defiantly 
altered by the conditions of their environment and their interactions with family, sexuality, socio-economic 
realities, etc. What do you teach, how . . . when a student does not understand what “I” means? When they 
do not have a sense that they exist as an individual? It was sound, music, that got me to figure out ways in 
which, at the late age of 10, they could understand their own sounding . . . that they were a being.

His comments seem to both illuminate the manner in which an education through music can be 
impactful, and delineate the commitment and priorities established by this kind of work. This is 
both significant and part of the literature on NGOs where:

Most people join the development field because they want to change the status quo – whether in a relatively 
restricted way such as improving nutrition, housing, or educational opportunities, or in a more profound 
way, such as addressing the root causes of poverty, and challenging those economic and political structures 
that perpetuate it. (Roper & Pettit, 2002, p. 262)

While I remain a believer in the power of schools, NGOs remind me of the fact that many young 
educators today may not join schools in hopes that they will “change the status quo.” In fact, to a 
certain extent to join its ranks is to embrace the status quo. Villa-Lobos school-NGO partnership 
provides a window for how this could be changed.9 Consequently, understanding the complex 
realities that NGOs are attempting to navigate might serve educators well as we struggle with the 
hard demands of accountability and standardization, as well as the diminishing space for humanist 
goals and processes within our classrooms. Speaking of music as a powerful element aiding in self-
formation, social justice, societal change, cultural development and economic recovery seems a 
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clear necessity in music education policy and advocacy talk, and NGOs’ experiences can add, 
powerfully, to our professional discourses.

A place of invention
The Eletrocooperativa provided a radically different experience from the other NGOs. While their 
“creative” HQ is located in Salvador, their “economic” planning was done mostly in São Paulo (the 
largest city in Brazil and the country’s economic juggernaut). My first visit happened the same day 
the NGO’s new web portal was being launched. From early morning meetings to a “block party” 
in the evening, the NGO was filled with movement; a “coming and going” feeling I would experi-
ence at every subsequent return.

The Eletrocooperativa is a “Ponto de Cultura” (a Culture Center – see Turino, 2009) a national 
designation granted to selected entities and a status marker conferred to selected spaces due to 
quality and sustainability of past work. Legitimacy aside, this NGO was focused on “musical 
entrepreneurship” and ideas/ideals were its main commodity. The group has had an independent 
music label, for example, selling music through “vending machines” in locations throughout the 
country. At the time of my visit, new musical work was being produced according to creative com-
mons notions and practices. Workshops for young musicians (aged 18–25 years) were done on 
6-week rotations, with cohorts developing capacities to produce music portfolios with soundtracks, 
videos, internet releases, and documentary production. Its collective nature is similar to the work 
developed by Lebler et al. (2008) in Australia, except for the absence of the university structure. 
Here too, the pedagogical structures are based on collaborative work, peer and self evaluation, and 
formation of portfolios.

The work developed by these young adults was politically charged and focused on generating 
idealistic, complex and tech-savvy music processes and products. One example that caught my 
attention was a multimedia video based on a project called “street sounds” that aggregated musical 
compositions and interview commentary about issues in the city of Salvador. The integration 
between music production and political speech was eloquent and pervasive to the work of many 
students. This was the norm: an in-the-world interaction where music is vital to social commentary 
and critique.

Of course, a deep sense of the local remains visible and indispensible for the emergent critical 
consciousness of this socially and culturally pertinent education. A conversation with one of the 
participants, who had left Salvador for São Paulo, exemplifies how the musical richness of the place 
aided in the constitution of this kind of work, while situating this give-and-take between the per-
sonal and the communal:

I have been playing in São Paulo, you know, professionally. We do all kinds of shows . . . from weddings 
to balls to concerts. But I have to come back to Salvador . . . it is just a need. The rest gets pretty boring 
(laughter). Rhythm is so strong here . . . I mean, people are coming up with new rhythms and variations so 
often and to such an extent that you can talk about neighborhoods [generating new sounds] . . . you can go 
to some of the areas and listen, and learn . . . Is sooo local, but you bring this up elsewhere and people eat-
it-up!! It is fresh and it communicates. Of course I do my thing with it as well . . . so I need Salvador to be 
the musician I am, even if I am elsewhere.

Eletrocooperativa might also be said to give light to what I will call a complex critical pedagogy. 
The latter is clearly represented in their conceptual alignment to the notion of “sevirologia” – a term 
coined by the NGO and a pedagogical/entrepreneurial mantra. The term is hard to translate but it 
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brings together an agency-driven “do-it-yourself” ideal, with a critical “find-a-way-to-make-it-
work” framework. Here, I argue, we see Paulo Freire’s conscientization – a complex and political 
affirmation of “that which I know” – juxtaposed to a feminist critique of how empowerment, a key 
term in critical pedagogy, can be elusive, discriminatory and particularly problematic when “gifted” 
onto others – as in “my teaching will empower you!” (see Ellsworth,1989).

As an example of a complex critical pedagogy observable in sevirologia, I offer the following 
interaction. After meeting with one of the directors and talking about the session that was about to 
start I sat around the circle. The office space was housed in a beautiful colonial building: 12-foot 
ceilings, exposed old wood beams, lots of light, and 20 computers around the room. The discussion 
or brainstorming session lasted over 3 hours and was led by a facilitator that managed it with great 
dexterity. The arguments revolved around music citation use, creative commons, and discussions 
regarding the development and expansion of community projects intersected by conceptual articu-
lations of how to think musically in light of economic needs and opportunities. What earlier had 
been characterized to me as a “storm inside a bottle” was indeed a fascinating exercise on how to 
think a musical life as a semi-professional.

A concept offered by two of the student/musicians best qualifies the manner in which musical 
discourse was held. “The idea for the new project” the first said “is that of the Ollho do Gato.” This 
“eye of the cat” imagery draws from Candomblé’s mystic notion that cats are creatures between 
and betwixt. They live in multiple spaces at once.

I mean . . . the idea is to go out into the neighborhoods and scant for the new musical forms that are 
happening now, you know. We would film the rehearsals of these new sounds that are happening and make 
a video with contributions from the people involved. Then we can produce a mash-up that gives people a 
taste of what has not yet happened . . .

The other interjects,

What is happening out in these neighborhoods are micro changes. I mean, is happening because people are 
exchanging sound. Folks are setting up these conversations about a future of the afoxé that no one knows 
yet. Look at this . . .

The two get a couple of instruments and show the group, with the help of a few others in the room, 
the rhythmic style and variations that are happening. They go on to ‘cite’ three neighborhoods, 
their sound, all with remarkable nuance, with commonalities as well as musical signature. The 
Olho do Gato metaphor became the lens for that day’s discussion, extending subsequently into 
project management plans (really a research outline), and the expansion of the investigation in 
other areas/neighborhoods – all resulting in an emerging musical production. This small but impor-
tant sample, exemplifies an educational practice based upon a new social contract that involves or 
perhaps requires: significantly communal work, the intersection of local and global, and the confla-
tion of independent and multiple ideals in one product.

These students are not re-conceptualizing media or re-inscribing its history, but they are com-
mitted to linking cultural practice to revolutionary thought and action. Videos in the series “aula 
pública” for example (see http://www.youtube.com/watch?v=odmiDYFkQ5Y) reminds us of the 
ways in which, as forms of social consciousness, music and media are a force in NGOs. Further, 
this presents to music educators an interesting mix between pragmatic vision and innovation; an 
informality that makes use of formal practices when efficient dissemination is necessary, or follow-
ing Charles Keil (1984), offer another representation of how technology continues to be impactful 
to local musical practice and creativity.
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Senge (2006) addresses “profound change,” describing it as “organizational change that com-
bines inner shifts in people’s values, aspirations, and behaviors with ‘outer’ shifts in processes, 
strategies, practices and systems” (p. 15). Eletrocooperativa seemed to have the characteristics of 
such processes, engaging in double-loop learning, as well as on how their participants can think 
about their future and the future of their communities.

Asserting the conceptual
There is a thickening of interdependencies that takes place when individuals and communities 
understand the relations between local spaces, while considering their situation in macro terms. 
These glocal actions within communities (Giddens, 1991) fostered by the NGOs I present here, 
provide a vision for music education that highlights how social and culturally pertinent education 
through music requires an expansion of current considerations about formality and informality 
(Folkestad, 2006; Green, 2002), adds a critique to the limitations of these discourses (Georgii-
Hemming & Westvall, 2010) and locates a positive pathway within the complex musical practices 
available within NGOs.

As the examples above show, NGOs challenge normative ways of looking at separations 
between local/global, micro/macro and informal/formal. While these may serve as categories – and 
thus are important to didactic knowledge – in terms of their educational, political, cultural, aes-
thetic, and economic everyday impact, these boundaries are significantly less meaningful; in fact 
they may be inconsequential and at times counterproductive.

What much of the research here cited indicates, and the portraits above point to, is that key in 
music educational practices in the trans-local space of NGOs is not the choice of didactic delivery 
or structure (e.g., formal/informal), but rather the assertion of an adaptable process. This is deter-
minant of what I called a complex critical pedagogy, which is based upon politico-cultural-eco-
nomic needs and goals. The NGO practices I observed present a conceptual challenge to music 
educators, for indeed, when teaching or education in music, discussions about informal/formal are 
perfectly pertinent; once didactic forms of delivery and structure are indeed at the center of instruc-
tion. On the other hand, when thinking about “educating through music,” however, similar duali-
ties seem to lose weight, gravity. When music is seen from within a process of formation of action 
that is socially and culturally pertinent, the interaction can no longer be solely placed within per-
formance practices and/or the polished delivery of an existing product.

The focus NGOs place upon educating through music – where an education in music, its 
technical aspects, is still present, but secondary – is directed at an in-the-world challenge. In 
specific terms, this challenge asks that we attempt to conceptualize any musical project at the 
intersection between socially-pertinent propositions, economically viable productions, and 
locally rich aims. These interactions second a conceptual concern where, “fundamentally, sig-
nificant knowledge is knowledge of the unique places that our lives inhabit,” since a “failure to 
know these places is to remain in a disturbing sort of ignorance” (Gruenewald & Smith, 2008, p. 
78). This social and cultural aim is not anathema to “quality” music-making, but places music as 
a form of educational intervention, not simply as a form of cultural capital development or edu-
cational achievement. In these terms, NGO work seems indeed distinct from schoolwork and 
does not compete, or aims to replace music done within schools; which regardless of exceptions 
where social aims are emphasized, are generally more focused on the delivery and institution of 
assessable content and skill. While skill development and aesthetic growth are of course present, 
they are valued in relationship to other “external” ideals;10 thus breaking a simplistic construc-
tion of inherent and extrinsic musical aims and challenging the notion of instrumentalism in 
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music – a logic that functions well within the limited boundaries of school where music for its 
own sake can be conceive, if not always accepted.

At center then, is the manifestation of a complex critical pedagogy where learning and citizen-
ship are merged. This means a curricular structure that goes beyond content and looks at how youth 
critically evaluate, deliberate and act in ways that are socially and culturally pertinent to their own 
localities, using music as a milieu for this emergent knowledge. This ecological view is didactically 
described in Figure 1. Two axes inform practice in this case: The first codifies a renewed interaction 
between speed of change, on one side of the continuum, and communities of teaching and learning 
fostered by deeply seated events, on the other. Speed is a feature of current technology and particu-
larly evident in alternative modes of musical production and distribution – they are a representation 
of the global. Community events are representations of what Paulo Freire (1970) called “generative 
themes” where everyday concerns become curricular aims – a representation of the local. The sec-
ond axis is influenced by the first, where community-generated curricular aims are enacted by teach-
ing/learning that is experiential and collaborative. At the same time, on the other end of the axis 
continuum, externalized assessment is brought into balance with local accountability based on 
recurrent and interactive self-evaluation (just as we heard in the Olho do Gato narrative). These two 
axes are placed within a concern with an education in and through music that fosters citizenship and 
sees learning emerging out of political, cultural, social and economic interactions.

I argue that NGOs approach music didactically and politically, using practices from Maracatu to 
Hip Hop to “highlight participatory citizenship” offering a “cultural matrix within which practitioners 
attempt to represent and thus change the current state of things” (Pardue, 2008, p. 6). Pedagogically, 
the kinds of spaces cited above facilitate a kind of music education that “prioritizes human dignity, 
orienting the student in her appropriation of her world, stimulating her sense of agency, her autopoie-
sis, rather than ‘musical’ content” (Muller, 2004, p. 55, my translation). This can be meaningful to any 
demographic, but is particularly significant to underserved populations where educators ought 

11
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Figure 1. Interdependence of Learning Model.
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to consider “social action” as indispensible, as he/she understands the nature of spaces where social 
justice is lacking. From this place the educator sees that “the subject of education [the student], lives 
daily with discrimination, is intimate to humiliation, and may carry within herself, a sentiment of infe-
riority, when not finding herself ‘culpable’ for her own social condition” (Muller, 2004, p. 55).

Creative consciousness
As a whole, and in relation to the vast Brazilian context, this study presents only a limited experi-
ence. However, similarly to some of the literature on Community Music (Higgins, 2007), as exem-
plars, the NGOs in this study are conceptually apt in at least three areas: 1) identifying the realities 
of their target audiences; 2) understanding that adaptability – both cognitive and affective – is an 
essential element for success and sustainability; and 3) developing projects and activities that are 
multivariate and interrelated.

In Porto Alegre, the NGO partnering with Villa Lobos understands all three elements as a form 
of organizational ramification (Senge, 2006), embracing not only the educative/aesthetic elements 
provided, but using music as a vehicle for a socio-affective education of underserved youth. As one 
of the directors pragmatically articulates:

for a fraction of my budget I can support a very important music program, but most importantly to me, I can 
bring the affective engagements that is so powerful when trying to connect with this underserved population 
. . . a tool that otherwise I would not have at my disposal.

NGOs such as Eletrocooperativa push the conceptual boundaries of aesthetic docility, but also 
provide fodder for “creative economy” arguments (United Nations, 2010) while making this dis-
course concrete in social terms and thus addressing employment placement, cultural develop-
ment, education and community work within the same plane. Several of the discussions I witnessed 
functioned in terms of challenging a perceived watering-down of certain musics. In Salvador, for 
instance, comments towards “afro-brega” styles or the commercialism of mainstream music were 
made, establishing a conceptual renewal similar to that advocated by Cook (2003), where “to call 
music a performing art . . . is to say that through it we perform social meaning” (p. 213). Thus, 
bringing challenging music making and socio-educative programs to the ‘streets’ were not seen as 
incongruous, but perceived as a doorway-in to break aesthetic docility, connect with and learn 
from community’s interests, while providing participants with an experience in complex critical 
pedagogy. The aforementioned aula pública and at Bagunçaço, TV Lata, offer multimedia 
approaches to popular education that are not a curricular representation of reality, they are the 
“things” themselves. In other words, these are not portfolios or constructivist tasks that progres-
sive curricula present, but fully-fledged place-centered attempts within communities, where their 
members are front and center. Further, the immediacy, instant delivery, and out-to-be-shared 
nature of this work stands in contraposition to the “preparatory” work often experienced in schools 
and academic settings. Thus, considering that these tensions seem to be front and center of discus-
sions about educating for the 21st century – a buzz statement in today’s global policy discourse 
(see OECD, 2011) – we might do well to look at them carefully.

Conclusion
This article examined Non-Governmental Organizations (NGOs) as conceptual and actual envi-
rons where an education in and through music can be practiced, by pursuing two questions: What 
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opportunities and pathways for teaching and learning in music education can NGOs provide? And, 
in what ways current NGO practices may inform alternative conceptualizations for an education in 
and through music?

There is little doubt that school music educators continue to play an important role as cul-
tural workers – altering in positive and significant ways the relations individuals have with 
music and society. Further, schools remain a pivotal element for societal enculturation and even 
transformation. Nevertheless, it seems careless to dismiss the powerful manner in which 
schooled music education struggles with relevance, and is often slow, if able, to address under-
served populations.11

It is therefore arguable, that as a profession we would benefit from more pervasive and diver-
gent models of interaction with music learning, making, and practicing that are out-in-the-world. 
Community music has contributed tremendously to the conversation in the last few years, but the 
boundaries between formal and informal seem to create hesitation in many cases. NGOs can offer 
us opportunities to expand musical boundaries and to re-shape the Deweyan (1916) call for demo-
cratic practices in education where growth is at the center of any educational process.

At their best, we can learn from the manner in which NGOs connect word to world (Freire, 
1970) by modeling musical production as a cultural, political and economic force in the world. At 
their worst, NGOs present ad hoc and naïve (at times misguided) visions for the work of music 
education. In Brazil – a country where economic growth, new legislation requiring music in 
schools, committed music education scholarship and stable political force that values social devel-
opment is in place – the stage is set for emerging innovation and NGOs continue to have much to 
contribute.

Globally, models that document programs and provide points of departure to interested stake-
holders are also emerging. This is not a utopian proposition as the example of the recent United 
Nation’s Compendium Music as a Natural Resource12 shows. These are spaces where civil society 
is taking music seriously, taking it broadly, and offering it in conceptual and practical terms, a 
concrete pathway for a pragmatic vision aimed at educating in and through music.

If this is so, then further music education research is needed so that the field can better understand 
and relate to adaptability as a model for greater valuation of local enterprise and musical-artistic 
entrepreneurship. If schooling (the state) cannot keep pace with the shifts societal patterns demand, 
and industry has no space for “untried products,” then, the third space of para-governmental entities 
such as NGOs may help us to address the challenges – educational, cultural and economic alike – 
our growingly diverse populations bequeath upon us.
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Notes
 1. Educational adaptation can be understood as systemic disposition toward change, as Fullan (2001) 

explains.
 2. One avenue, only parenthetically addressed here, is a “North–South”-analysis of the possible impact the 

elements cited above – which Senge (2006) identified as characteristic of “profound change” – may have 
upon the challenges of “urban” or “periphery” teaching in developed nations.

 3. See also the vast diversity of civic issues addressed by UNDEF projects at http://www.undemocracy-
fund.org

 4. An Amicus Curiae Brief is a supporting statement, study or report often presented to courts prior to their 
judgment or legal matters. They are presented by any interested part and have the intent to, literary, serve 
as a friend of the court by offering insight and data.

 5. Deficit models are structured around the evaluation of educational environs and realities based upon 
what is lacking in them, rather than focusing on their potentials. Research on educational structural 
exclusion as developed by Thomas Popkewitz, racial discrimination as developed by John Ogbu or 
social economics as developed by Bowles and Gintis in the 1970s all address “deficit” outlooks.

 6. The minimum wage in Brazil is R$545, approximately US$318 or !238.
 7. The late 1980s and early 1990s established a pattern, where it would not be unusual for foreign com-

panies, particularly those in Germany, Italy, the Netherlands and Japan, to fund community projects in 
Brazil.

 8. Two levels of public schooling exist in Brazil, those which are funded directly by the State, and those 
whose funding is connected to municipalities.

 9. An institutionalized version of this is now being attempted in the UK with the “music education Hubs.” 
See Gove, M. (2012) The importance of music: A national plan for music education (DCME: Department 
of Education Report, UK).

10. It is important to clarify that “external” is meant here as a cautionary term, highlighting how traditional 
conceptions of inherent and external ideals have often been quite narrowly conceived.

11. The persistent gaps between whites and students of color is a compelling example for the US, aboriginal 
students remain at the margins in Australia, immigrant populations also struggle with music education 
practices in Europe (See Bradley, 2009; Dunbar-Hall, 2006; Karlsen & Westerlund, 2010).

12. For the downloadable report, see http://www.unpan.org/Regions/Global/Directories/Resources/
tabid/456/ItemID/1836/language/en-US/Default.aspx
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Abstracts

Les ONG comme cadre pour une éducation en et de par la 
musique: Le Troisième Secteur est-il viable?
Cet article présente un aspect particulier d’un projet de recherche mis en éxecution au Brésil. Le but 
du projet était d’explorer le modus operandi des ONGs (Organizations Non-Governamentales) et 
son rapport à la mise-au point de programmes d’éducation et de pratiques en musique. En outre, il 
fournit une analyse des ONGs envisagées comme une occasion pour apprendre des chemins alter-
natifs pour l’apprentissage et l’enseignement en education musicale. Une methodologie fondée sur 
des notions de l’éducation centrées sur le milieu’ (“place-centered education,” cf. Gruenewald & 
Smith, 2008) a été utilisée pour aborder et interpréter l’intéraction avec les propositions radicale-
ment différentes rencontrées dans trois grandes villes du pays, à savoir, Salvador, Rio de Janeiro and 
Porto Alegre. Des interviews, des séances d’observations, et une documentation en audio-video ont 
aidé a former un tableau de l’education et des initiatives en éducation musicale qui sont fort diver-
gentes par leurs modes de production, mais intéressamment proches par l’emphase qu’elles donnent 
1) aux connaissances produites par les apprenants eux-mêmes; 2) aux intersections des pratiques 
musicales/culturelles locales et les besoins esthétiques; 3) à la conscience politique comme un des 
traits des dirigeants de l’education musicale; 4) au pratiques pédagogiques situées à l’ intérieur d’un 
cadre social plus large. Dans sa conclusion, l’article offre un modèle conceptuel qui localise les unes 
par rapport aux autres les possibilities découvertes dans ce “troisième secteur.”

NGOs als Rahmen für eine Ausbildung in und durch Musik: Ist 
der Dritte Sektor lebensfähig?
Der Beitrag behandelt ausgewählte Aspekte eines in Brasilien entwickelten Forschungsprojektes. 
Dessen Fokus lag auf der Untersuchung des modus operandi von 18 NGO’s 
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(Nicht-Regierungs-Organisaton) und ihrer Beziehung zu Curricula und Musikpraxen. Darüber hinaus 
analysiert der Beitrag NGO’s als Angebot alternativer Pfade, Musik zu lehren und zu lernen. Eine auf 
Elementen der „place-centered education” (Gruenewald & Smith 2008) basierende Methodologie 
wurde zur Interpretation der Daten verwendet; sie diente auch der Annäherung an die Interaktionen 
mit deutlich unterscheidbaren Ansätzen im Land, nämlich in Salvador, Rio de Janeiro und Porto 
Alegre. Interviews, Beobachtungen und audio-visuelle Dokumentation formten ein Bild davon, wie 
sich Initiativen, die zu und durch Musik bilden, in der Art und Weise ihrer Produktion unterscheiden. 
Zugleich aber sind sie auf interessante Weise untereinander darin verbunden, wie sie 1.) selbst generi-
ertes Wissen betonen, 2.) Schnittstellen zwischen lokaler musikkultureller Praxis und globalen ästhe-
tischen Bedürfnissen hervorheben, 3.) eine politisch bewusste musikpädagogische Konzeptionsbildung 
unterstreichen und 4.) pädagogische Praxen als Teil größerer sozialer Prozesse verstehen. Der Beitrag 
schließt mit einem konzeptuellen Modell der Möglichkeiten im „dritten Sektor”.

ONG como un marco para una educación en y por la Música: 
¿Es el Tercer Sector viable?
En este artículo se presenta una visión particular sobre un proyecto de investigación desarrollado 
en Brasil. El objetivo del proyecto es investigar las operaciones de 18 ONGs (Organizaciones No 
Gubernamentales) y su relación con el desarrollo del currículo y las prácticas educativas en la 
música. Además, se ofrece un análisis de las organizaciones (ONGs) como una oportunidad para 
aprender vías alternativas para la enseñanza y el aprendizaje en la educación musical. Una 
metodología basada en las nociones de “place-centered education” (Gruenewald & Smith, 2008) 
fue utilizado como una herramienta para dar sentido, así como para abordar la interacción con las 
proposiciones drásticamente diferentes observadas en las tres principales ciudades del Brasil; 
Salvador, Río de Janeiro y Porto Alegre. Las entrevistas, observaciones y documentación ayudan a 
formar una imagen de cómo las iniciativas para educar en y por medio de la música puede ser 
poderosamente divergentes en sus modos de producción, pero, curiosamente, conectado en su 
énfasis sobre 1) conocimiento auto-generado , 2) las intersecciones entre las prácticas locales y de 
las necesidades estéticas globales, y 3) la conciencia política de lideres de la educacion de música, 
y 4) las prácticas pedagógicas situado dentro de un marco social más amplio. El artículo concluye 
con un modelo conceptual que coloca a las posibilidades encontradas en este “tercer sector.”

 at FLORIDA INTERNATIONAL UNIV on August 8, 2013ijm.sagepub.comDownloaded from 

http://ijm.sagepub.com/

